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Language learning is complex. Many factors impact how well language learners will acquire 

communication skills and how quickly they will reach different ranges of performance. These 

factors include where one learns language, whether in an instructional setting or immersed in the 

language or culture; how one learns, whether through explicit instruction about the language or 

through authentic experiences using the language; when one learns, as the age and cognitive 

development of language learners impact the speed of reaching each range of performance; 

and fnally, why one is learning a language, whether motivated by extrinsic factors such as 

grades and requirements or intrinsic factors such as the language learner’s heritage or intended 

uses of the language. 
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 1 About the ACTFL Performance Descriptors for Language Learners 

Te ACTFL Performance Descriptors for Language of three range
Learners are designed to describe language perfor- ate, and Adva
mance that is the result of explicit instruction in an Descriptors t
instructional setting. A companion to the ACTFL  language lear
Profciency Guidelines, a document that describes (prekindergar
broad, general language profciency regardless of when, high school, o
where or how language is acquired, the ACTFL Per- language lear
formance Descriptors for Language Learners provide of time. 
more detailed and more granular information about 
language learners. Since the orig

Guidelines, le
Te Standards for Foreign Language Learning (1996, new Performa
1999, 2006), describe what students need to know and learners perfo
be able to do as they learn another language, defning line, through 
the “what” of language education. Te ACTFL Perfor- blended envir
mance Guidelines for K–12 Learners (1998) frst   
described “how well” language learners were expected Te Performa
to do the “what” from the content standards.  teaching and l
Te ACTFL Performance Descriptors for Language mance tasks t
Learners are an update and revision to the 1998  range, while c
Performance Guidelines. from the next

ronment, the 
Te current Standards for Foreign Language Learning  ing in higher 
are written for K–16 and include language-specifc compared to 
progress indicators for elementary, secondary, and environment. 
postsecondary learners. Likewise, these Performance use highly pra
Descriptors apply to language learners across the same questions wit
span of ages and grade levels, identifying a continu- and within kn
um of language learning, which will prove useful in yet Intermedi
addressing articulation across all institutions. 

Tese Perfor
Language learners in instructional settings from pre- set realistic ex
kindergarten through graduate studies are in a contin- level. Te abil
uous process of cognitive development that infuences formance allo
their ability to perform language tasks. Learning targets show what th
need to consider the age appropriateness and cognitive learner’s curr
development of the language learners and may require able to perfor
varying amounts of time to achieve. Te description 

s of performance (Novice, Intermedi-
nced) allows users of these Performance 

o identify appropriate learning targets for 
ners who begin at any age or grade level 
ten, elementary school, middle school, 
r postsecondary institutions) and whose 

ning continues for varying amounts 

inal publication date of the 1998 K–12 
arning environments have changed. Tese 
nce Descriptors refect how language 
rm whether learning in classrooms, on-
independent project-based learning, or in 
onments. 

nce Descriptors form a roadmap for 
earning, helping teachers create perfor-

argeted to the appropriate performance 
hallenging learners to also use strategies 
 higher range. In an instructional envi-
content and tasks are controlled, result-
expectations of learners’ performance 
how they perform in a non-instructional 
For example, Novice language learners 
cticed and memorized sentences and 

hin the supportive learning environment 
own contexts even though they are not 
ate level language users. 

mance Descriptors also help educators 
pectations at the summative assessment 
ity to look ahead to the next range of per-
ws instructors to create assessments that 
e language learner is able to do within the 
ent range as well as how well the learner is 
m in the next higher range. 
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 2 Comparing Performance and Profciency 

In describing language ability, the terms performance In a
and profciency both refer to evidence of what a lan- uate
guage user is able to do with language. Similar strate- do
gies can be used when teaching for both performance con
and profciency. Likewise, assessments of both perfor- De
mance and profciency refect purposeful communica- may
tion tasks, mirroring real-world uses of language. Tere mig
are also signifcant diferences between performance mig
and profciency. What does each indicate? ma

lear
Performance gen
Performance is the ability to use language that has rati
been learned and practiced in an instructional setting. perf
Coached by an instructor, whether in a classroom or lear
online, or guided by instructional materials, perfor-
mance refers to language ability that has been practiced Pro
and is within familiar contexts and content areas.  Te Pro
practice and assessment of performance should refect situ
authentic, real world use of language, even though hea
the language is learned and practiced in some type of app
learning environment.  Best practices for assessment of fcie
performance suggest that assessment be conducted in do r
the same communicative manner in which the lan- acq
guage was learned, practiced or rehearsed.  To prepare the 
for an assessment of performance, language learners be f
need to practice the language functions, structures, to t
and vocabulary they will apply on the assessment tasks, taug
rather than practicing and memorizing exactly what 
will be on the assessment.  Educators should provide An 
language learners with practice of a variety of tasks gua
related to the curriculum.  In this way, learners will be asse
ready to apply these elements in the context of the new AC
tasks they will face on the performance assessment.  To ever
help language learners transfer their language skills, that
instruction needs to focus on real world-like tasks with 
the anticipation that learners will be prepared to do the 
same outside the instructional setting (as in a demon-
stration of profciency).  

ssessing performance, a language learner is eval-
d against the description of the features of the 

mains of a given range within those contexts and 
tent areas that have been learned and practiced. 

monstration of performance within a specifc range 
 provide some indication of how the language user 
ht perform on a profciency assessment and indeed 
ht point toward a profciency level, but perfor-

nce is not the same as profciency.  Te language a 
ner produces on a collective set of performances 
erally correlates to a profciency level, that is, the 
ngs that a language learner receives on a variety of 
ormance assessments provides evidence of how the 
ner will be rated on an assessment of profciency.  

fciency 
fciency is the ability to use language in real world 
ations in a spontaneous interaction and non-re-
rsed context and in a manner acceptable and 
ropriate to native speakers of the language. Pro-
ncy demonstrates what a language user is able to 
egardless of where, when or how the language was 

uired. Te demonstration is independent of how 
language was learned; the context may or may not 
amiliar; the evaluation of profciency is not limited 
he content of a particular curriculum that has been 
ht and learned. 

assessment of profciency determines if the lan-
ge user provides sufcient evidence of all of the 
ssment criteria of a particular level according to the 

TFL Profciency Guidelines. Te individual must do 
ything expected at a level in a sustained fashion, 
 is, all of the time, in order to be rated at that level. 
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Assessing Performance vs. Assessing Profciency: How are these assessments different? 

Assessing Performance Assessing Profciency 

•	 Based on Instruction: Describes what the 
language learner can demonstrate based on 
what was learned 

•	 Practiced: Tasks are derived from the 
language functions and vocabulary that 
learners have practiced or rehearsed but 
which are applied to other tasks within 
familiar contexts 

•	 Familiar Content and Context: Content 
based on what was learned, practiced, or 
rehearsed; all within a context similar but not 
identical to how learned 

•	 Demonstrated performance: To be 
evaluated within a range, must be able to 
demonstrate the features of the domains of 
a given range in those contexts and content 
areas that have been learned and practiced. 

•	 Independent of specifc instruction 
or curriculum: Describes what the 
language user can do regardless of where, 
when or how the language was acquired 

•	 Spontaneous: Tasks are 
non-rehearsed situations 

•	 Broad Content and Context: 
Context and content are those that 
are appropriate for the given level 

•	 Sustained performance across all 
the tasks and contexts for the level: 
To be at a level, must demonstrate consistent 
patterns of all the criteria for a given level, 
all of the time 
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 3 How the Performance Descriptors Are Organized 

Te ACTFL Performance Descriptors for Language 
Learners describe how language learners use language 
across three ranges of performance (Novice, Interme-
diate, and Advanced), in three modes of communica-
tion (interpersonal, interpretive, and presentational), 
and according to certain language features. 

According to Ranges of Performance 
Each range is defned by a set of features for the range 
explaining what the language learner is able to do, 
in what contexts and content areas, how much and 
what kind of language the learner is able to produce 
or understand, the expectations of accuracy, and what 
strategies the language learner uses to communicate. 
Te three ranges take into consideration that the learn-
ing environment is controlled and articulated, allow-
ing learners to demonstrate greater control of certain 
features of a level when these have been practiced in 
familiar contexts.  

A language learner who demonstrates the overall 
features for a given range, whether most of the time or 
all of the time, would be considered to be in that range 

of performance. In a profciency context, a language 
user who meets the criteria for the Intermediate level, 
but is not able to do so for some content areas or tasks 
all of the time in spontaneous, unrehearsed, language 
use would be rated Novice High. In the Performance 
Descriptors, the same profle would place the learner 
as entering into the Intermediate range because most 
of the time, and for those tasks and content areas that 
have been learned and practiced, the performance is in 
the Intermediate range as defned by the performance 
domains (see page 8). Likewise, the language learner 
who meets the criteria for the Advanced range most of 
the time (and who would be rated Intermediate-High 
on a profciency scale) would be considered to be 
entering into the Advanced range of performance. 
Te Superior range of performance is not addressed 
in these Performance Descriptors because within and 
beyond the Advanced range, performance and prof-
ciency tend to merge. Once students sustain language 
ability beyond the Advanced range, where contexts and 
content areas are defned in general and broad terms, 
the ACTFL Profciency Guidelines should be used to 
describe language abilities. 

Over time and with practice, learner’s performance gradually takes 
on the characteristics of the next higher range of performance. 

Novice Range Intermediate Range Advanced Range 
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According to Modes of Communication 
Te three modes of communication provide the orga-
nizing principle for describing language performance 
across three ranges of performance: Novice, Intermedi-
ate, and Advanced. Te ACTFL Profciency Guidelines 
were developed for purposes of assessment across four 
skills (listening, speaking, reading, and writing) and 
originated prior to the Standards. Te 2012 revision of 
the Profciency Guidelines considers how each skill is 
used, for example, describing both interpersonal and 
presentational aspects of speaking. Te Performance 
Descriptors embrace the communicative purpose 
behind the three modes of communication, describ-
ing how a language learner performs to achieve each 

Three Modes of Communication 

communicative purpose: interpersonal, interpretive, 
and presentational. Te language functions are ap-
propriately matched to the mode of communication 
(e.g., in the Intermediate range, a hallmark function 
for Interpersonal is the ability to ask, understand, and 
answer questions; for Interpretive, a key function is to 
comprehend main ideas and identify some supporting 
details; for Presentational, an essential function is the 
ability to present information by creating with lan-
guage). One can also observe signifcant diferences in 
the communication strategies that language learners 
use in each of the modes. 

Interpersonal Interpretive Presentational 

Active negotiation of meaning 
among individuals 

Interpretation of what the author, 
speaker, or producer wants 
the receiver of the message 
to understand 

Creation of messages to inform, 
explain, persuade, or narrate 

Participants observe and 
monitor one another to see how 
their meanings and intentions 
are being communicated 

One-way communication 
with no recourse to the active 
negotiation of meaning with the 
writer, speaker, or producer 

One-way communication 
intended to facilitate 
interpretation by members 
of the other culture where 
no direct opportunity for the 
active negotiation of meaning 
between members of the two 
cultures exists 

Adjustments and clarifcations 
are made accordingly 

Interpretation differs from 
comprehension and translation 
in that interpretation implies the 
ability to read (or listen or view) 
“between the lines,” including 
understanding from within the 
cultural mindset or perspective 

To ensure the intended audience 
is successful in its interpretation, 
the “presenter” needs 
knowledge of the audience’s 
language and culture 

Speaking and listening 
(conversation); reading and 
writing (text messages or via 
social media) 

Reading (websites, stories, 
articles), listening (speeches, 
messages, songs), or viewing 
(video clips) of authentic 
materials 

Writing (messages, articles, 
reports), speaking (telling 
a story, giving a speech, 
describing a poster), or 
visually representing (video 
or PowerPoint) 
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According to Language Domains given mode of communication: interpersonal, 
An overarching description of the range highlights the interpretive, or presentational. 
key points that distinguish the performance of Novice, 
Intermediate, and Advanced language learners. Te Te frst three domains describe the parameters for the 
description outlines the range of performance for the language learner’s performance in each range: 

What are the parameters for the language learner’s performance? 

Domain Examples What it describes 

Functions •	 Ask formulaic questions 

•	 Initiate, maintain, and 
end a conversation 

•	 Create with language 

•	 Narrate and describe 

•	 Make inferences 

Functions are the global tasks the learner can 
perform in the language 

Contexts and 
Content 

•	 Oneself 

•	 One’s immediate 
environment 

•	 General interest 

•	 Work-related 

Contexts are situations within which the learner 
can function; Content is the topics which the 
learner can understand and discuss 

Text Type •	 Words 

•	 Phrases 

•	 Sentences 

•	 Questions 

•	 Strings of sentences 

•	 Connected sentences 

•	 Paragraphs 

Text type controlled by the learner is that which the 
learner is able to understand and produce in order 
to perform the functions of the level 
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Te next four domains describe how well the language domains of performance is comprehension and com-
learner demonstrates performance of the functions prehensibility. Tese four categories answer the ques-
for the level, within the corresponding contexts and tion “How and how well is the language learner able to 
content for the level, using the text type(s) appropriate be understood and to understand?” 
for that level. An overarching description of these four 

How and how well is the language learner able to be understood and to understand? 

Domain What it answers What it describes 

Language Control How accurate is the language 
learner’s language? 

Describes the level of control the 
learner has over certain language 
features or strategies to produce or 
understand language 

Vocabulary How extensive and applicable 
is the language learner’s 
vocabulary? 

Describes the parameters of 
vocabulary used to produce or 
understand language 

Communication 
Strategies 

How does the language learner 
maintain communication and 
make meaning? 

Describes the strategies used to 
negotiate meaning, to understand text 
and messages, and to express oneself 

Cultural Awareness How is the language learner’s 
cultural knowledge refected in 
language use? 

Describes the cultural products, 
practices, or perspectives the language 
learner may employ to communicate 
more successfully in the cultural setting 
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   4 How To Use the Performance Descriptors 
To Inform Classroom Instruction and Assessment 

Te Performance Descriptors provide guidance for while simultaneously targeting the functions and 
instruction. Tey match the progression of language contexts of the Intermediate range. Novice students 
learning and inform the planning and sequencing of need to experience Intermediate language in controlled 
instruction. Tese descriptions of performance provide and supported activities in order to gradually acquire 
an outline to identify instructional outcomes. Educa- the knowledge and strategies they will need in order to 
tors use these performance outcomes as the starting become confdent and independent users of language 
point for planning instruction, in a backward design in the Intermediate range. Instructors should consider 
model. With a clear focus on what performance should recycling content and contexts at the next higher level 
look like at the end of a unit, instructional and practice of functions, providing multiple opportunities for 
activities drive toward those outcomes. Tis outline learners to expand into the next performance range, 
describes the range of performance broadly enough for developing stronger language control, vocabulary, 
instructors to adapt to language learners of all ages; the communication strategies, and cultural awareness. 
instructors then guide language learning by consider-
ing the cognitive and developmental appropriateness of Unique Applications to Classical Languages 

their learning activities, their multiple ways to practice Te Performance Descriptors are also intended to be  
language skills, and their variety of assessments. applied to the classical languages (Latin and Greek).  

While ofen falsely assumed that students of Latin and  
In instruction, activities are scafolded, that is support- classical Greek spend all of their instructional time 
ed by the instructor by pre-teaching critical elements reading and translating, these Performance Descriptors 
such as key vocabulary or a new structure or practice provide a further context for a more comprehensive 
of a language function. With such support, language view of the instructional components to be found in 
learners are helped to perform at the next range by such classes. Te importance of the three modes of 
learning to use language at that next level. As the communication as an applicable principle to the learn-
support is removed, language learners gradually over ing of the classical languages is evident in the com-
time become able to demonstrate that performance on munication standards from the Standards for Classical  
their own. In this way, language learners begin to show Languages: 
characteristics of the next range as they approach the •	 Students read, understand and interpret Latin or Greek 
top end of their current performance range. •	 Students use orally, listen to, and write Latin or Greek as 

part of the language learning process. 
Instruction targets the next level and assessment Terefore, while reading and understanding the writ-
provides language learners with the opportunity to ten messages of the ancient world is a key to commu-
show what they can do – with or without assistance in 
the form of a controlled context or content, practice 
and preparation, or rephrasing and paraphrasing to 
increase comprehension. Instructors need to target 
instruction across two ranges, broadening learners’ 
performance at their current range and working to 
develop some abilities at the next higher range. Novice 
students, for example, need instruction and practice 
to improve their performance within the Novice level 

nication in the study of Latin and classical Greek, the 
oral use of the language can also be employed to help 
students avoid reading or translating word-for-word 
as they must listen in “chunks” (several words holding 
the meaning or phrases) and respond spontaneously 
during oral communication. Tis practice also builds 
student interest and heightens understanding of and 
appreciation for the languages and their cultures. 
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Unique Applications to 
American Sign Language (ASL) 
Tese Performance Descriptors are equally applicable 
to learners of ASL, with slight adaptations according 
to each mode of communication. In the interpersonal 
mode (signing), the visual language signed underscores 
the communicative importance of facial gestures and 
other physical clues to meaning, but learners employ 
basically the same communication strategies as other 
languages within each of the ranges of performance. 
Te word “interpretive” needs special defnition for 
ASL: its use to identify a mode of communication 
denotes receptive language or understanding, rather 
than the act of serving as an ASL interpreter. Te “text” 
is either live or recorded, such as a signed message, 
commentary, discussion, song, or play. In the presenta-
tional mode users of ASL use the same communication 
strategies as other languages; however, educators may 
act more as coaches to assist ASL language learners 
with the editing and revising process in the presenta-
tional mode. Examples of ASL presentational or pro-
ductive language include messages, stories, or videos. 
Language educators and learners need to remember 
that the levels of cultural awareness as described in the 
Performance Descriptors are as important in ASL and 
within the Deaf community as in other languages 
and cultures. 
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 5 Time as a Critical Component for Developing Language Performance 

Language educators ofen face undue pressure and 
language learners may face unreasonable expectations 
when unrealistic language outcomes are set for 
achievement in short periods of instructional time. 
Students require carefully planned and well-sequenced 
learning opportunities that provide practice in 
using the language in order to internalize language 
competencies. Time on task is a critical factor in 
developing performance — time spent meaningfully 
engaged in active skill getting and skill using in the 
target language by both the teacher and the learner. 
ACTFL’s position statement sets the goal of 90% or 
more of target language use by the teacher and the 
learners both inside and outside the classroom. 

Te chart (on the next page) graphically illustrates the 
infuence of time-on-task on language performance 
and shows what outcomes are reasonable to expect of 
students who begin language instruction at various 
points in the K–16 spectrum. Te outcomes depict-
ed in this chart refect general approximations based 
on performance testing and indicate targets that are 
possible for all students, given standards-based pro-
grams with continuity of instruction, sufcient time 
on task, and learning focused on performance. While 
performance outcomes may vary according to the 
mode of communication, the expectations in this chart 
represent a composite of performance outcomes for 
interpersonal, interpretive, and presentational com-
munication. Te most common program model for 
language learning in this country continues to be two 
years of instruction at the secondary level. Tis model 
limits students to performance in the Novice range. 
In an increasing number of standards-based, perfor-
mance-based programs with continuity and sufcient 
time on task (e.g., beginning in the elementary grades 
with at least 90 minutes of instruction per week and 
continuing through the secondary years), learners are 
reaching the Advanced range of performance. Evidence 
is emerging that elementary immersion programs are 
able to produce students that are performing well into 

the Intermediate range by middle school and exiting 
high school in the Advanced range. Tese students 
have the potential to exit postsecondary programs ap-
proaching or at the Superior level of profciency. Such 
comparisons are given with the caution that reaching 
each range of performance is more than simply match-
ing hours or years of instruction. Te age and cognitive 
development of the language learners greatly impacts 
language learning. Te level of literacy and language 
performance in the learners’ native language impacts 
their development of literacy and language perfor-
mance in additional languages. 

Performance Outcomes May Vary from Language 
to Language and from Mode to Mode 
Te Performance Descriptors have been written to 
describe realistic language performance for students 
at the various benchmarks along the instructional se-
quence, but language learners may experience diferent 
rates of progress through diferent modes depending 
on how similar their native language is to the new 
language. Students whose native language is English 
fnd many similarities between English and languages 
using a familiar alphabet such as French, German, and 
Spanish. Tese similarities aid the learner in acquisi-
tion of the new language as many of the same literacy 
strategies may be employed to understand written and 
spoken communication. When the language is similar, 
cognates become a very useful tool to unlock meaning 
and to help one remember vocabulary. 

Conversely, when students encounter languages with 
minimal similarity to their native language, some new 
strategies need to be employed to understand and to 
be understood. American students learning Arabic, 
Chinese, Hindi, Japanese, Korean, Russian, Swahili, 
or Urdu face diferent language learning challenges: 
unfamiliar sounds, diferent writing systems, and new 
grammars. Tese linguistic features, which ofentimes 
cannot be linked to anything the language learners 
know in their native language, generally extend the 
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language acquisition process. However, these challeng-
es vary according to the mode of communication and 
should not change the focus on teaching for perfor-
mance. With every language, some elements will be 
easier than others to learn. For example, when learning 
languages whose writing systems are unfamiliar to 
them, learners face the greatest challenge in interpre-
tive reading and presentational writing, and less of a 
challenge with interpersonal listening and speaking. 

Heritage speakers of a language learn to use their 
heritage language through a variety of means, ofen 
through family and community interactions, some-
times more formally in an instructional setting, Te 
modes of communication provide educators of heritage 
speakers with a useful analytical tool to determine 
an instructional emphasis. Interpersonal communi-
cation and interpretive listening tend to be strengths 
for many heritage speakers. At the same time, some 
heritage speakers may beneft from focused support in 
the modes of presentational writing and interpretive 
reading if prior language experiences were not in an 
instructional setting. 

How to Use This Chart 
Tis document and chart provide guidance to ed-
ucators as they refect on their language learning 
curriculum and assessments. A useful approach is to 
compare student evidence from performance tasks and 
assessments to this chart in order to refect on students’ 
use of language. Are students performing at a level 
consistent with the time and efort spent? Are students 
“on track” to reach the expected level of performance? 
Alternatively, educators may read the Performance 
Descriptors and determine that their students do not 
perform at a level consistent with the time and efort 
spent and, therefore, seek ways of modifying their 
program so that students reach the targeted levels of 
language performance. 

Language learners also beneft by understanding the 
Performance Descriptors and the targeted expectations 
shown in this chart. Te ranges of performance de-
scribe a pathway for learners to keep track of progress 
made, to identify domains needing additional practice, 
and to gain a clear understanding of how to move into 
the next higher range of performance. By collecting 
and refecting on evidence of performance, language 
learners are able to set their own language learning 
targets, motivating them to improve their performance. 

Time as a critical component for developing language performance 

9—10 

9—12 

6—12 

3—12 

K—12 

K—16Be
gi

nn
in

g 
Po

in
t f

or
 L

an
gu

ag
e 

Le
ar

ni
ng

 

Novice Range Intermediate Range Advanced Range 



14 ACTFL Performance Descriptors for Language Learners

A
d
va

n
ce

d
 R

a
n
g
e 

Ex
p
re

ss
es

 s
el

f 
fu

lly
 t

o
 m

a
in

ta
in

co
n
ve

rs
a
ti
o
n
s 

o
n
 f

a
m

ili
a
r 

to
p
ic

s
a
n
d
 n

ew
 c

o
n
cr

et
e 

so
ci

a
l, 

a
ca

d
em

ic
,

a
n
d
 w

o
rk

-r
el

a
te

d
 t

o
p
ic

s.
 C

a
n

co
m

m
u
n
ic

a
te

 in
 p

a
ra

g
ra

p
h
-

le
n
g
th

 c
o
n
ve

rs
a
ti
o
n
 a

b
o
u
t 

ev
en

ts
g
a
n
iz

a
ti
o
n
. 

w
it
h
 d

et
a
il 

a
n
d
 o

r
C
o
n
f
d
en

tl
y
 h

a
n
d
le

s 
si

tu
a
ti
o
n
s 

w
it
h

a
n
 u

n
ex

p
ec

te
d
 c

o
m

p
lic

a
ti
o
n
. 
Sh

a
re

s
p
o
in

t 
o
f 

vi
ew

 in
 d

is
cu

ss
io

n
s.

C
an

 c
om

m
un

ic
at

e 
w

ith
 e

as
e 

an
d 

co
nf

de
nc

e
by

 u
nd

er
sta

nd
in

g 
an

d 
pr

od
uc

in
g 

na
rr

at
io

ns
an

d 
de

sc
rip

tio
ns

 in
 a

ll 
m

aj
or

 ti
m

e 
fra

m
es

an
d 

de
al

 e
ff

ci
en

tly
 w

ith
 a

 s
itu

at
io

n 
w

ith
 a

n
un

ex
pe

ct
ed

 tu
r

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
tic

ip
at

e 
in

 d
is

cu
ss

io
ns

 a
bo

ut
 is

su
es

 

, n
at

io
na

l, 
an

d 

n 
of

 e
ve

nt
s.

 

 I
n
te

rp
er

so
n
a
l 

to
 p

ar
be

yo
nd

 th
e 

co
nc

re
te

.

Fu
nc

tio
ns

 fu
lly

 a
nd

 e
ffe

ct
iv

el
y 

in
 c

on
te

xt
s 

bo
th

pe
rs

on
al

 a
nd

 g
en

er
al

.

C
on

te
nt

 a
re

as
 in

cl
ud

e 
to

pi
cs

 o
f p

er
so

na
l a

nd
ge

ne
ra

l i
nt

er
es

t (
co

m
m

un
ity

na
tio

na
l e

ve
nt

s)
 a

s 
w

el
l a

s 
w

or
k-

re
la

te
d 

in
te

r
to

pi
cs

 a
nd

 a
re

as
 o

f s
pe

ci
al

 c
om

pe
te

nc
e.

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
to

 c
om

m
un

ic
at

e 
in

 m
or

e 
ab

str
ac

t c
on

te
nt

ar
ea

s.
 

A
bl

e 
to

 u
nd

er
sta

nd
 a

nd
 p

ro
du

ce
 d

is
co

ur
se

in
 fu

ll 
or

al
 p

ar
ag

ra
ph

s 
th

at
 a

re
 o

rg
an

iz
ed

,
co

he
si

ve
, a

nd
 d

et
ai

le
d.

 A
bl

e 
to

 a
sk

 q
ue

sti
on

s
to

 p
ro

be
 b

ey
on

d 
ba

si
c 

de
ta

ils
. 

| 

In
te

rm
ed

ia
te

 R
a
n
g
e 

ti
ci

p
a
te

s 
in

 

ne
rs

 

co
n
ve

rs
a
ti
o
n
s 

o
n
 f

a
m

ili
a
r 

to
p
ic

s 
u
si

n
g
 

se
n
te

n
ce

s 
a
n
d
 s

er
ie

s 
o
f 

se
n
te

n
ce

s.
 

t 
so

ci
a
l i

n
te

ra
ct

io
n
s 

in
 

s 
im

m
ed

ia
te

 

m
an

ce
 D

es
cr

ip
to

rs
 fo

r L
an

gu
ag

e 
Le

ar

Ex
p
re

ss
es

 s
el

f 
a
n
d
 p

a
r

y
d
a
y
 li

fe
. 

H
a
n
d
le

s 
sh

o
r

y
d
a
y
 s

it
u
a
ti
o
n
s 

b
y
 a

sk
in

g
 a

n
d
 

ev
er

a
n
sw

er
in

g
 a

 v
a
ri

et
y
 o

f 
q
u
es

ti
o
n
s.

 
C
a
n
 c

o
m

m
u
n
ic

a
te

 a
b
o
u
t 

se
lf

, 
o
th

er
s,

 
a
n
d
 e

ve
r

C
an

 c
om

m
un

ic
at

e 
by

 u
nd

er
sta

nd
in

g 
an

d 
cr

ea
tin

g 
pe

rs
on

al
 m

ea
ni

ng
. 

C
an

 u
nd

er
sta

nd
, a

sk
, a

nd
 a

ns
w

er
 a

 v
ar

ie
ty

 
of

 q
ue

sti
on

s.
 

C
on

si
ste

nt
ly

 a
bl

e 
to

 in
iti

at
e,

 m
ai

nt
ai

n,
 a

nd
en

d 
a 

co
nv

er
sa

tio
n 

to
 s

at
is

fy
 b

as
ic

 n
ee

ds
 

an
d/

or
 to

 h
an

dl
e 

a 
si

m
pl

e 
tra

ns
ac

tio
n.

 

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
to

 c
om

m
un

ic
at

e 
ab

ou
t m

or
e 

th
an

 th
e 

“h
er

e
.”

 
an

d 
no

w

A
bl

e 
to

 c
om

m
un

ic
at

e 
in

 c
on

te
xt

s 
re

le
va

nt
 

to
 o

ne
se

lf 
an

d 
ot

he
rs

, a
nd

 o
ne

’
en

vi
ro

nm
en

t. 

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
 

to
 c

om
m

un
ic

at
e 

in
 c

on
te

xt
s 

of
 o

cc
as

io
na

lly
 

un
fa

m
ili

ar
 to

pi
cs

. 

A
bl

e 
to

 u
nd

er
sta

nd
 a

nd
 p

ro
du

ce
 d

is
cr

et
e 

se
nt

en
ce

s,
 s

tri
ng

s 
of

 s
en

te
nc

es
 a

nd
 s

om
e 

co
nn

ec
te

d 
se

nt
en

ce
s.

 A
bl

e 
to

 a
sk

 q
ue

sti
on

s 
to

 
in

iti
at

e 
an

d 
su

sta
in

 c
on

ve
rs

at
io

ns
. 

m
ul

ai
c 

fo
r

N
o
vi

ce
 R

a
n
g
e 

A
C

TF
L 

Pe
r

Ex
p
re

ss
es

 s
el

f 
in

 c
o
n
ve

rs
a
ti
o
n
s 

o
n
 

y
 f

a
m

ili
a
r 

to
p
ic

s 
u
si

n
g
 a

 v
a
ri

et
y
 

ve
r

o
f 

w
o
rd

s,
 p

h
ra

se
s,

 s
im

p
le

 s
en

te
n
ce

s,
 

a
n
d
 q

u
es

ti
o
n
s 

th
a
t 

h
a
ve

 b
ee

n
 h

ig
h
ly

 
p
ra

ct
ic

ed
 a

n
d
 m

em
o
ri

ze
d
. 

C
an

 a
sk

 h
ig

hl
y 

pr
ed

ic
ta

bl
e 

an
d 

fo
r

qu
es

tio
ns

 a
nd

 re
sp

on
d 

to
 s

uc
h 

qu
es

tio
ns

 b
y 

lis
tin

g,
 n

am
in

g,
 a

nd
 id

en
tif

yi
ng

. 

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
 

to
 e

ng
ag

e 
in

 s
im

pl
e 

co
nv

er
sa

tio
n.

 

A
bl

e 
to

 fu
nc

tio
n 

in
 s

om
e 

pe
rs

on
al

ly
 re

le
va

nt
 

co
nt

ex
ts 

on
 to

pi
cs

 th
at

 re
la

te
 to

 b
as

ic
 

m
at

io
n.

 
bi

og
ra

ph
ic

al
 in

fo
r

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
 to

 c
om

m
un

ic
at

e 
in

 h
ig

hl
y 

pr
ac

tic
ed

 
co

nt
ex

ts 
re

la
te

d 
to

 o
ne

se
lf 

an
d 

im
m

ed
ia

te
 

en
vi

ro
nm

en
t. 

U
nd

er
sta

nd
s 

an
d 

pr
od

uc
es

 h
ig

hl
y 

pr
ac

tic
ed

w
or

ds
 a

nd
 p

hr
as

es
 a

nd
 a

n 
oc

ca
si

on
al

m
ul

ai
c 

or
 

se
nt

en
ce

. A
bl

e 
to

 a
sk

 fo
r

m
em

or
iz

ed
 q

ue
sti

on
s.

 

D
o
m

a
in

s 

Fu
n
ct

io
n
s  

C
o
n
te

x
ts

/ 
C
o
n
te

n
t 

y
p
e 

Te
x

t 
T



ACTFL Performance Descriptors for Language Learners 15 
 

 
 

 

 

 

A
C

TF
L 

Pe
rfo

rm
an

ce
 D

es
cr

ip
to

rs
 fo

r L
an

gu
ag

e 
Le

ar
ne

rs
 |
 I
n
te

rp
er

so
n
a
l 

D
o
m

a
in

s 
N

o
vi

ce
 R

a
n
g
e 

In
te

rm
ed

ia
te

 R
a
n
g
e 

A
d
va

n
ce

d
 R

a
n
g
e 

La
n
g
u
a
g
e

C
o
n
tr

o
l 

C
an

 u
su

al
ly

 c
om

pr
eh

en
d 

hi
gh

ly
 p

ra
ct

ic
ed

an
d 

ba
si

c 
m

es
sa

ge
s 

w
he

n 
su

pp
or

te
d 

by
 

vi
su

al
 o

r c
on

te
xt

ua
l c

lu
es

, r
ed

un
da

nc
y 

or
re

sta
te

m
en

t, 
an

d 
w

he
n 

th
e 

m
es

sa
ge

 c
on

ta
in

s
fa

m
ili

ar
 s

tru
ct

ur
es

.

C
an

 c
on

tro
l m

em
or

iz
ed

 la
ng

ua
ge

 s
uf

fc
ie

nt
ly

to
 b

e 
ap

pr
op

ria
te

 to
 th

e 
co

nt
ex

t a
nd

un
de

rs
to

od
 b

y 
th

os
e 

ac
cu

sto
m

ed
 to

 d
ea

lin
g

w
ith

 la
ng

ua
ge

 le
ar

ne
rs

, h
ow

ev
er

 a
t t

im
es

 
w

ith
 d

iff
cu

lty
. 

U
nd

er
sta

nd
s 

str
ai

gh
tfo

rw
ar

d 
la

ng
ua

ge
 th

at
 

co
nt

ai
ns

 m
os

tly
 fa

m
ili

ar
 s

tru
ct

ur
es

.

C
on

tro
l o

f l
an

gu
ag

e 
is

 s
uf

fc
ie

nt
 to

 b
e

un
de

rs
to

od
 b

y 
th

os
e 

ac
cu

sto
m

ed
 to

 d
ea

lin
g

w
ith

 la
ng

ua
ge

 le
ar

ne
rs

. 

La
ng

ua
ge

 c
on

tro
l i

s 
su

ff
ci

en
t t

o 
in

te
ra

ct
ef

fc
ie

nt
ly

 a
nd

 e
ffe

ct
iv

el
y 

w
ith

 th
os

e
un

ac
cu

sto
m

ed
 to

 d
ea

lin
g 

w
ith

 la
ng

ua
ge

le
ar

ne
rs

.

C
on

si
ste

nt
 c

on
tro

l o
f b

as
ic

 h
ig

h-
fre

qu
en

cy
str

uc
tu

re
s 

fa
ci

lit
at

es
 c

om
pr

eh
en

si
on

an
d 

pr
od

uc
tio

n.
 

V
o
ca

b
u
la

ry
 

A
bl

e 
to

 u
nd

er
sta

nd
 a

nd
 p

ro
du

ce
 a

 n
um

be
r

of
 h

ig
h 

fre
qu

en
cy

 w
or

ds
, h

ig
hl

y 
pr

ac
tic

ed
ex

pr
es

si
on

s,
 a

nd
 fo

rm
ul

ai
c 

qu
es

tio
ns

. 

C
om

m
un

ic
at

es
 u

si
ng

 h
ig

h 
fre

qu
en

cy
 a

nd
pe

rs
on

al
iz

ed
 v

oc
ab

ul
ar

y 
w

ith
in

 fa
m

ili
ar

 
th

em
es

 o
r t

op
ic

s.
 

C
om

pr
eh

en
ds

 a
nd

 p
ro

du
ce

s 
a 

br
oa

d 
ra

ng
e

of
 v

oc
ab

ul
ar

y 
re

la
te

d 
to

 s
ch

oo
l, 

em
pl

oy
m

en
t, 

to
pi

cs
 o

f p
er

so
na

l i
nt

er
es

t, 
an

d 
ge

ne
ric

vo
ca

bu
la

ry
 re

la
te

d 
to

 c
ur

re
nt

 e
ve

nt
s 

an
d 

m
at

te
rs

 o
r p

ub
lic

 a
nd

 c
om

m
un

ity
 in

te
re

st.
 

C
o
m

m
u
n
ic

a
ti
o
n

St
ra

te
g
ie

s 

M
ay

 u
se

 s
om

e 
or

 a
ll 

of
 th

e 
fo

llo
w

in
g

str
at

eg
ie

s 
to

 m
ai

nt
ai

n 
co

m
m

un
ic

at
io

n,
ab

le
 to

:
•	

 Im
ita

te
 m

od
el

ed
 w

or
ds

•	
 U

se
 fa

ci
al

 e
xp

re
ss

io
ns

 a
nd

 g
es

tu
re

s
•	

 Re
pe

at
 w

or
ds

 
•	

 Re
so

rt 
to

 f
rs

t l
an

gu
ag

e
•	

 A
sk

 fo
r r

ep
et

iti
on

•	
 In

di
ca

te
 la

ck
 o

f u
nd

er
sta

nd
in

g 

U
se

s 
so

m
e 

of
 th

e 
fo

llo
w

in
g 

str
at

eg
ie

s 
to

m
ai

nt
ai

n 
co

m
m

un
ic

at
io

n,
 b

ut
 n

ot
 a

ll 
of

 th
e

tim
e 

an
d 

in
co

ns
is

te
nt

ly,
 a

bl
e 

to
:

•	
 A

sk
 q

ue
sti

on
s 

•	
 A

sk
 fo

r c
la

rif
ca

tio
n

•	
 Se

lf-
co

rr
ec

t o
r r

es
ta

te
 w

he
n 

no
t u

nd
er

sto
od

•	
 C

irc
um

lo
cu

te
 

U
se

s 
a 

ra
ng

e 
of

 s
tra

te
gi

es
 to

 m
ai

nt
ai

n
co

m
m

un
ic

at
io

n,
 a

bl
e 

to
:

•	
 Re

qu
es

t c
la

rif
ca

tio
n

•	
 Re

pe
at

 
•	

 Re
sta

te
 

•	
 Re

ph
ra

se
 

•	
 C

irc
um

lo
cu

te
 

C
u
lt
u
ra

l
A

w
a
re

n
es

s 

M
ay

 u
se

 c
ul

tu
ra

lly
 a

pp
ro

pr
ia

te
 g

es
tu

re
s 

an
d

fo
rm

ul
ai

c 
ex

pr
es

si
on

s 
in

 h
ig

hl
y 

pr
ac

tic
ed

 
ap

pl
ic

at
io

ns
. M

ay
 s

ho
w

 a
w

ar
en

es
s 

of
th

e 
m

os
t o

bv
io

us
 c

ul
tu

ra
l d

iff
er

en
ce

s 
or

pr
oh

ib
iti

on
s,

 b
ut

 m
ay

 o
fte

n 
m

is
s 

cu
es

in
di

ca
tin

g 
m

is
co

m
m

un
ic

at
io

n.
 

Re
co

gn
iz

es
 a

nd
 u

se
s 

so
m

e 
cu

ltu
ra

lly
ap

pr
op

ria
te

 v
oc

ab
ul

ar
y,

 e
xp

re
ss

io
ns

, a
nd

 
ge

stu
re

s 
w

he
n 

pa
rti

ci
pa

tin
g 

in
 e

ve
ry

da
y 

in
te

ra
ct

io
ns

. R
ec

og
ni

ze
s 

th
at

 d
iff

er
en

ce
s 

ex
is

t
in

 c
ul

tu
ra

l b
eh

av
io

rs
 a

nd
 p

er
sp

ec
tiv

es
 a

nd
ca

n 
co

nf
or

m
 in

 fa
m

ili
ar

 s
itu

at
io

ns
. 

U
nd

er
sta

nd
s 

an
d 

us
es

 c
ul

tu
ra

l k
no

w
le

dg
e 

to
co

nf
or

m
 li

ng
ui

sti
ca

lly
 a

nd
 b

eh
av

io
ra

lly
 in

 
m

an
y 

so
ci

al
 a

nd
 w

or
k-

re
la

te
d 

in
te

ra
ct

io
ns

.
Sh

ow
s 

co
ns

ci
ou

s 
aw

ar
en

es
s 

of
 s

ig
ni

fc
an

t
cu

ltu
ra

l d
iff

er
en

ce
s 

an
d 

at
te

m
pt

s
to

 a
dj

us
t a

cc
or

di
ng

ly.
 



16 

  
 

 

 

 

 

	
	

	
	

  
A

C
TF

L 
Pe

rfo
rm

an
ce

 D
es

cr
ip

to
rs

 fo
r L

an
gu

ag
e 

Le
ar

ne
rs

 |
 I
n
te

rp
re

ti
ve

 

D
o
m

a
in

s 
N

o
vi

ce
 R

a
n
g
e 

In
te

rm
ed

ia
te

 R
a
n
g
e 

A
d
va

n
ce

d
 R

a
n
g
e 

U
n
d
er

st
a
n
d
s 

w
o
rd

s,
 p

h
ra

se
s,

 a
n
d

fo
rm

u
la

ic
 la

n
g
u
a
g
e 

th
a
t 

h
a
ve

 b
ee

n
p
ra

ct
ic

ed
 a

n
d
 m

em
o
ri

ze
d
 t

o
 g

et
m

ea
n
in

g
 o

f 
th

e 
m

a
in

 id
ea

 f
ro

m
 

si
m

p
le

, 
h
ig

h
ly

-p
re

d
ic

ta
b
le

 o
ra

l o
r

w
ri

tt
en

 t
ex

ts
, 

w
it
h
 s

tr
o
n
g
 v

is
u
a
l 

su
p
p
o
rt

. 

U
n
d
er

st
a
n
d
s 

m
a
in

 id
ea

s 
a
n
d
 s

o
m

e
su

p
p
o
rt

in
g
 d

et
a
ils

 o
n
 f

a
m

ili
a
r 

to
p
ic

s 
fr

o
m

 a
 v

a
ri

et
y
 o

f 
te

x
ts

. 

U
n
d
er

st
a
n
d
s 

m
a
in

 id
ea

s 
a
n
d

su
p
p
o
rt

in
g
 d

et
a
ils

 o
n
 f

a
m

ili
a
r 

a
n
d
 

so
m

e 
n
ew

, 
co

n
cr

et
e 

to
p
ic

s 
fr

o
m

 a
 

va
ri

et
y
 o

f 
m

o
re

 c
o
m

p
le

x
 t

ex
ts

 t
h
a
t

h
a
ve

 a
 c

le
a
r,

 o
rg

a
n
iz

ed
 s

tr
u
ct

u
re

. 

Fu
n
ct

io
n
s 

C
om

pr
eh

en
ds

 m
ea

ni
ng

 th
ro

ug
h 

re
co

gn
iti

on
of

 k
ey

 w
or

ds
 a

nd
 fo

rm
ul

ai
c 

ph
ra

se
s 

th
at

 a
re

 
hi

gh
ly

 c
on

te
xt

ua
liz

ed
.

M
ay

 s
ho

w
 e

m
er

gi
ng

ev
id

en
ce

 o
f t

he
 a

bi
lit

y
to

 m
ak

e 
in

fe
re

nc
es

 b
as

ed
on

 b
ac

kg
ro

un
d 

an
d

pr
io

r k
no

w
le

dg
e.

 

C
om

pr
eh

en
ds

 m
ai

n 
id

ea
s

an
d 

id
en

tif
es

 s
om

e 
su

pp
or

tin
g 

de
ta

ils
.

M
ay

 s
ho

w
 e

m
er

gi
ng

 e
vi

de
nc

e 
of

 th
e 

ab
ili

ty
to

 m
ak

e 
in

fe
re

nc
es

 b
y 

id
en

tif
yi

ng
 k

ey
 d

et
ai

ls
fro

m
 th

e 
te

xt
. 

C
om

pr
eh

en
ds

 th
e 

m
ai

n 
id

ea
 a

nd
 s

up
po

rti
ng

 
de

ta
ils

 o
f n

ar
ra

tiv
e,

 d
es

cr
ip

tiv
e,

 a
nd

str
ai

gh
tfo

rw
ar

d 
pe

rs
ua

si
ve

 te
xt

s.

M
ak

es
 in

fe
re

nc
es

 a
nd

 d
er

iv
es

 m
ea

ni
ng

 fr
om

co
nt

ex
t a

nd
 li

ng
ui

sti
c 

fe
at

ur
es

. 

C
o
n
te

x
ts

/
C
o
n
te

n
t 

C
om

pr
eh

en
ds

 te
xt

s 
w

ith
 h

ig
hl

y 
pr

ed
ic

ta
bl

e,
fa

m
ili

ar
 c

on
te

xt
s 

(th
os

e 
re

la
te

d 
to

 p
er

so
na

l
ba

ck
gr

ou
nd

, p
rio

r k
no

w
le

dg
e,

 o
r

ex
pe

rie
nc

es
). 

C
om

pr
eh

en
ds

 in
fo

rm
at

io
n 

re
la

te
d 

to
 b

as
ic

 
pe

rs
on

al
 a

nd
 s

oc
ia

l n
ee

ds
 a

nd
 re

le
va

nt
 to

on
e’

s 
im

m
ed

ia
te

 e
nv

iro
nm

en
t s

uc
h 

as
 s

el
f 

an
d 

ev
er

yd
ay

 li
fe

, s
ch

oo
l, 

co
m

m
un

ity
, a

nd
 

pa
rti

cu
la

r i
nt

er
es

ts.
 

C
om

pr
eh

en
ds

 te
xt

s 
pe

rta
in

in
g 

to
 re

al
-w

or
ld

 
to

pi
cs

 o
f g

en
er

al
 in

te
re

st 
re

le
va

nt
 to

 p
er

so
na

l,
so

ci
al

, w
or

k-
re

la
te

d,
 c

om
m

un
ity

, n
at

io
na

l, 
an

d 
in

te
rn

at
io

na
l c

on
te

xt
s.

 

Te
x

t 
Ty

p
e 

D
er

iv
es

 m
ea

ni
ng

 w
he

n 
au

th
en

tic
 te

xt
s

(li
ste

ni
ng

, r
ea

di
ng

, o
r v

ie
w

in
g)

 a
re

 s
up

po
rte

d 
by

 v
is

ua
ls 

or
 w

he
n 

th
e 

to
pi

c 
is

 v
er

y 
fa

m
ili

ar
.

C
om

pr
eh

en
ds

 te
xt

s 
ra

ng
in

g 
in

 le
ng

th
 fr

om
lis

ts,
 to

 p
hr

as
es

, t
o 

si
m

pl
e 

se
nt

en
ce

s,
 o

fte
n

w
ith

 g
ra

ph
ic

al
ly

 o
rg

an
iz

ed
 in

fo
rm

at
io

n.
 

C
om

pr
eh

en
ds

 s
im

pl
e 

sto
rie

s,
 ro

ut
in

e
co

rr
es

po
nd

en
ce

, s
ho

rt 
de

sc
rip

tiv
e 

te
xt

s 
or

 
ot

he
r s

el
ec

tio
ns

 w
ith

in
 fa

m
ili

ar
 c

on
te

xt
s.

G
en

er
al

ly
 c

om
pr

eh
en

ds
 c

on
ne

ct
ed

 s
en

te
nc

es
an

d 
m

uc
h 

pa
ra

gr
ap

h-
lik

e 
di

sc
ou

rs
e.

C
om

pr
eh

en
ds

 in
fo

rm
at

io
n-

ric
h 

te
xt

s 
w

ith
 h

ig
hl

y 
pr

ed
ic

ta
bl

e 
or

de
r. 

C
om

pr
eh

en
ds

 p
ar

ag
ra

ph
 d

is
co

ur
se

 s
uc

h
as

 th
at

 fo
un

d 
in

 s
to

rie
s,

 s
tra

ig
ht

fo
rw

ar
d 

lit
er

ar
y 

w
or

ks
, p

er
so

na
l a

nd
 w

or
k-

re
la

te
d 

co
rr

es
po

nd
en

ce
, w

rit
te

n 
re

po
rts

 
or

 in
str

uc
tio

ns
, o

ra
l p

re
se

nt
at

io
ns

 (n
ew

s)
,

an
ec

do
te

s,
 d

es
cr

ip
tiv

e 
te

xt
s,

 a
nd

 o
th

er
 te

xt
s

de
al

in
g 

w
ith

 to
pi

cs
 o

f a
 c

on
cr

et
e 

na
tu

re
. 



ACTFL Performance Descriptors for Language Learners 17 

 

 

 

	
	

	
	

	
	

 
A

C
TF

L 
Pe

rfo
rm

an
ce

 D
es

cr
ip

to
rs

 fo
r L

an
gu

ag
e 

Le
ar

ne
rs

 |
 I
n
te

rp
re

ti
ve

 

D
o
m

a
in

s 
N

o
vi

ce
 R

a
n
g
e 

In
te

rm
ed

ia
te

 R
a
n
g
e 

A
d
va

n
ce

d
 R

a
n
g
e 

La
n
g
u
a
g
e

C
o
n
tr

o
l 

Pr
im

ar
ily

 re
lie

s 
on

 v
oc

ab
ul

ar
y 

to
 d

er
iv

e 
m

ea
ni

ng
 fr

om
 te

xt
s.

M
ay

 d
er

iv
e 

m
ea

ni
ng

 b
y 

re
co

gn
iz

in
g

str
uc

tu
ra

l p
at

te
rn

s 
th

at
 h

av
e 

be
en

 
us

ed
 in

 fa
m

ili
ar

 a
nd

 s
om

e 
ne

w
 c

on
te

xt
s.

 

Su
ff

ci
en

t c
on

tro
l o

f l
an

gu
ag

e 
(v

oc
ab

ul
ar

y,
 

str
uc

tu
re

s,
 c

on
ve

nt
io

ns
 o

f s
po

ke
n 

an
d

w
rit

te
n 

la
ng

ua
ge

, e
tc

.) 
to

 u
nd

er
sta

nd
 fu

lly
an

d 
w

ith
 e

as
e 

sh
or

t, 
no

n-
co

m
pl

ex
 te

xt
s 

on
 

fa
m

ili
ar

 to
pi

cs
; l

im
ite

d 
co

nt
ro

l o
f l

an
gu

ag
e 

to
un

de
rs

ta
nd

 s
om

e 
m

or
e 

co
m

pl
ex

 te
xt

s.

M
ay

 d
er

iv
e 

m
ea

ni
ng

 b
y:

•	
 C

om
pa

rin
g 

ta
rg

et
 la

ng
ua

ge
 s

tru
ct

ur
es

 w
ith

th
os

e 
of

 th
e 

na
tiv

e 
la

ng
ua

ge
•	

 Re
co

gn
iz

in
g 

pa
ra

lle
ls 

in
 s

tru
ct

ur
e 

be
tw

ee
n

ne
w

 a
nd

 fa
m

ili
ar

 la
ng

ua
ge

 

Su
ff

ci
en

t c
on

tro
l o

f l
an

gu
ag

e 
(v

oc
ab

ul
ar

y,
 

str
uc

tu
re

s,
 c

on
ve

nt
io

ns
 o

f s
po

ke
n 

an
d 

w
rit

te
n

la
ng

ua
ge

, e
tc

.) 
to

 u
nd

er
sta

nd
 fu

lly
 a

nd
 w

ith
ea

se
 m

or
e 

co
m

pl
ex

 a
nd

 d
es

cr
ip

tiv
e 

te
xt

s 
w

ith
co

nn
ec

te
d 

la
ng

ua
ge

 a
nd

 c
oh

es
iv

e 
de

vi
ce

s.

D
er

iv
es

 m
ea

ni
ng

 b
y:

•	
 U

nd
er

sta
nd

in
g 

se
qu

en
ci

ng
, t

im
e 

fra
m

es
,

an
d 

ch
ro

no
lo

gy
•	

 C
la

ss
ify

in
g 

w
or

ds
 o

r c
on

ce
pt

s 
ac

co
rd

in
g 

to
w

or
d 

or
de

r o
r g

ra
m

m
at

ic
al

 u
se

 

V
o
ca

b
u
la

ry
 

C
om

pr
eh

en
ds

 s
om

e,
 b

ut
 n

ot
 a

ll 
of

 th
e 

tim
e,

hi
gh

ly
 p

re
di

ct
ab

le
 v

oc
ab

ul
ar

y,
 a

 li
m

ite
d 

nu
m

be
r o

f w
or

ds
 re

la
te

d 
to

 fa
m

ili
ar

 to
pi

cs
,

an
d 

fo
rm

ul
ai

c 
ex

pr
es

si
on

s.
 

C
om

pr
eh

en
ds

 h
ig

h 
fre

qu
en

cy
 v

oc
ab

ul
ar

y 
re

la
te

d 
to

 e
ve

ry
da

y 
to

pi
cs

 a
nd

 h
ig

h 
fre

qu
en

cy
 id

io
m

at
ic

 e
xp

re
ss

io
ns

. 

C
om

pr
eh

en
ds

 g
en

er
ic

 a
nd

 s
om

e 
sp

ec
if

c
vo

ca
bu

la
ry

 a
nd

 s
tru

ct
ur

es
, s

pe
ci

al
iz

ed
 a

nd
 

pr
ec

is
e 

vo
ca

bu
la

ry
 o

n 
to

pi
cs

 re
la

te
d 

to
 o

ne
’s 

ex
pe

rie
nc

e,
 a

nd
 a

n 
ex

pa
nd

in
g 

nu
m

be
r o

f
id

io
m

at
ic

 e
xp

re
ss

io
ns

. 

C
o
m

m
u
n
ic

a
ti
o
n

St
ra

te
g
ie

s 

M
ay

 u
se

 s
om

e 
or

 a
ll 

of
 th

e 
fo

llo
w

in
g

str
at

eg
ie

s 
to

 c
om

pr
eh

en
d 

te
xt

s,
 a

bl
e 

to
:

•	
 Sk

im
 a

nd
 s

ca
n

•	
 Re

ly
 o

n 
vi

su
al

 s
up

po
rt 

an
d 

ba
ck

gr
ou

nd
 

kn
ow

le
dg

e 
•	

 Pr
ed

ic
t m

ea
ni

ng
 b

as
ed

 o
n 

co
nt

ex
t, 

pr
io

r
kn

ow
le

dg
e,

 a
nd

/o
r e

xp
er

ie
nc

e

Fo
r a

lp
ha

be
tic

 la
ng

ua
ge

s:
•	

 Re
pl

y 
on

 re
co

gn
iti

on
of

 c
og

na
te

s 
•	

 M
ay

 re
co

gn
iz

e 
w

or
d 

fa
m

ily
 ro

ot
s,

 p
re

fx
es

an
d 

su
ff

xe
s 

M
ay

 u
se

 s
om

e 
or

 a
ll 

of
 th

e 
fo

llo
w

in
g

str
at

eg
ie

s 
to

 c
om

pr
eh

en
d 

te
xt

s,
 a

bl
e 

to
:

•	
 Sk

im
 a

nd
 s

ca
n

•	
 U

se
 v

is
ua

l s
up

po
rt 

an
d 

ba
ck

gr
ou

nd
 

kn
ow

le
dg

e 
•	

 Pr
ed

ic
t m

ea
ni

ng
 b

as
ed

 o
n 

co
nt

ex
t, 

pr
io

r
kn

ow
le

dg
e,

 a
nd

/o
r e

xp
er

ie
nc

e
•	

 U
se

 c
on

te
xt

 c
lu

es
•	

 Re
co

gn
iz

e 
w

or
d 

fa
m

ily
 ro

ot
s,

 p
re

fx
es

 a
nd

su
ff

xe
s

Fo
r n

on
-a

lp
ha

be
tic

 la
ng

ua
ge

s:
•	

 Re
co

gn
iz

e 
ra

di
ca

ls 

C
om

pr
eh

en
ds

 fu
lly

 th
e 

in
te

nt
 o

f t
he

 m
es

sa
ge

ad
ap

tin
g 

str
at

eg
ie

s 
fo

r o
ne

’s 
ow

n 
pu

rp
os

es
; 

us
es

 s
om

e 
or

 a
ll 

of
 th

e 
fo

llo
w

in
g 

str
at

eg
ie

s,
ab

le
 to

:
•	

 Sk
im

 a
nd

 s
ca

n
•	

 U
se

 v
is

ua
l s

up
po

rt 
an

d 
ba

ck
gr

ou
nd

 
kn

ow
le

dg
e 

•	
 Pr

ed
ic

t m
ea

ni
ng

 b
as

ed
 o

n 
co

nt
ex

t, 
pr

io
r

kn
ow

le
dg

e,
 a

nd
/o

r e
xp

er
ie

nc
e

•	
 U

se
 c

on
te

xt
 c

lu
es

•	
 U

se
 li

ng
ui

sti
c 

kn
ow

le
dg

e
•	

 Id
en

tif
y 

th
e 

or
ga

ni
zi

ng
 p

rin
ci

pl
e 

of
 th

e 
te

xt
•	

 C
re

at
e 

in
fe

re
nc

es
•	

 D
iff

er
en

tia
te

 m
ai

n 
id

ea
s 

fro
m

 s
up

po
rti

ng
 

de
ta

ils
 in

 o
rd

er
 to

 v
er

ify
 

C
u
lt
u
ra

l
A

w
a
re

n
es

s 

U
se

s 
ow

n 
cu

ltu
re

 to
 d

er
iv

e 
m

ea
ni

ng
 fr

om
te

xt
s 

th
at

 a
re

 h
ea

rd
, r

ea
d,

 o
r v

ie
w

ed
. 

G
en

er
al

ly
 re

lie
s 

he
av

ily
 o

n 
kn

ow
le

dg
e 

of
ow

n 
cu

ltu
re

 w
ith

 in
cr

ea
si

ng
 k

no
w

le
dg

e 
of

th
e 

ta
rg

et
 c

ul
tu

re
(s

) t
o 

in
te

rp
re

t t
ex

ts 
th

at
 a

re
he

ar
d,

 re
ad

, o
r v

ie
w

ed
. 

U
se

s 
kn

ow
le

dg
e 

of
 c

ul
tu

ra
l d

iff
er

en
ce

s
be

tw
ee

n 
ow

n 
cu

ltu
re

 a
nd

 ta
rg

et
 c

ul
tu

re
(s

) a
s

w
el

l a
s 

in
cr

ea
si

ng
 k

no
w

le
dg

e 
of

 th
e 

ta
rg

et
cu

ltu
re

(s
) t

o 
in

te
rp

re
t t

ex
ts 

th
at

 a
re

 h
ea

rd
,

re
ad

, o
r v

ie
w

ed
. 



1
8
 

 

 

 ACTFL Performance Descriptors for Language Learners | Presentational 

Intermediate Range Advanced RangeDomains 

Functions 

Contexts/ 
Content 

Text Type 

Novice Range 

Communicates information on very 
familiar topics using a variety of 
words, phrases, and sentences that 
have been practiced and memorized. 

Communicates information and 
expresses own thoughts about 
familiar topics using sentences and 
series of sentences. 

Communicates information and 
expresses self with detail and 
organization on familiar and 
some new concrete topics using 
paragraphs. 

Presents simple, basic information on very 
familiar topics by producing words, list, 
notes, and formulaic language using highly 
practiced language. 

May show emerging evidence of the ability 
to express own thoughts and preferences. 

Expresses own thoughts and presents 
information and personal preferences on 
familiar topics by creating with language 
primarily in present time. 

May show emerging evidence of the ability 
to tell or retell a story and provide additional 
description. 

Produces narrations and descriptions in all 
major time frames on familiar and some 
unfamiliar topics. 

May show emerging evidence of the ability 
to provide a well-supported argument, 
including detailed evidence 
in support of a point of view. 

Creates messages in some personally 
relevant contexts on topics that relate to basic 
biographical information. 

May show emerging evidence of the ability 
to create messages in highly practiced 
contexts related to oneself and immediate 
environment. 

Creates messages in contexts relevant to 
oneself and others, and one’s immediate 
environment. 

May show emerging evidence of the ability 
to create messages on general interest and 
work-related topics. 

Creates messages fully and effectively in 
contexts both personal and general. 

Content areas include topics of personal and 
general interest (community, national, and 
international events) as well as work-related 
topics and areas of special competence. 

May show emerging evidence of the ability 
to create messages in more abstract content 
areas. 

Produces words and phrases and highly 
practiced sentences or formulaic questions. 

Produces sentences, series of sentences, and 
some connected sentences. 

Produces full paragraphs that are organized 
and detailed. 
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 ACTFL Performance Descriptors for Language Learners | Presentational 

Novice Range Intermediate Range Advanced Range 

Language 
Control 

Produces memorized language that is 
appropriate to the context; limited language 
control may require a sympathetic audience 
to be understood. 

With practice, polish, or editing, may show 
emerging evidence of Intermediate-level 
language control. 

Control of language is suffcient to be 
understood by audiences accustomed to 
language produced by language learners. 

With practice, polish, or editing, may show 
emerging evidence of Advanced-level 
language control. 

Control of high-frequency structures is 
suffcient to be understood by audiences 
not accustomed to language of language 
learners. 

With practice, polish, or editing, shows 
evidence of Advanced-level control of 
grammar and syntax. 

Vocabulary 

Produces a number of high frequency words 
and formulaic expressions; able to use a 
limited variety of vocabulary on familiar 
topics. 

Produces vocabulary on variety of everyday 
topics, topics of personal interest, and topics 
that have been studied. 

Produces a broad range of vocabulary 
related to topics of personal, public, and 
community interest, and some specifc 
vocabulary related to areas of study or 
expertise. 

Communication 
Strategies 

May use some or all of the following 
strategies to communicate, able to: 
•	 Rely on a practiced format 
•	 Use facial expressions and gestures 
•	 Repeat words 
•	 Resort to frst language 
•	 Use graphic organizers to present 

information 
•	 Rely on multiple drafts and practice 

sessions with feedback 
•	 Support presentational speaking with 

visuals and notes 
•	 Support presentational writing with visuals 

or prompts 

May use some or all of the following 
strategies to communicate and maintain 
audience interest, able to: 
•	 Show an increasing awareness of errors 

and able to self-correct or edit 
•	 Use phrases, imagery, or content 
•	 Simplify 
•	 Use known language to compensate for 

missing vocabulary 
•	 Use graphic organizer 
•	 Use reference resources as appropriate 

May use some or all of the following 
strategies to communicate and maintain 
audience interest, able to: 
•	 Demonstrate conscious efforts at self-editing 

and correction 
•	 Elaborate and clarify 
•	 Provide examples, synonyms, or antonyms 
•	 Use cohesion, chronology and details to 

explain or narrate fully 
•	 Circumlocute 

Cultural 
Awareness 

May use some memorized culturally 
appropriate gestures, formulaic expressions, 
and basic writing conventions. 

Uses some culturally appropriate vocabulary, 
expressions, and gestures. Refects some 
knowledge of cultural differences related to 
written and spoken communication. 

Uses cultural knowledge appropriate to 
the presentational context and increasingly 
refective or authentic cultural practices and 
perspectives. 



1001	 North	 Fairfax	 Street,	 Suite	 200 

Alexandria,	 VA	 22314 

(703)	 894-2900		   www.actf.org 

www.actfl.org

	Structure Bookmarks
	ACTFL 
	Figure
	Figure
	Language learning is complex. Many factors impact how well language learners will acquire communication skills and how quickly they will reach different ranges of performance. These factors include where one learns language, whether in an instructional setting or immersed in the language or culture; how one learns, whether through explicit instruction about the language or through authentic experiences using the language; when one learns, as the age and cognitive development of language learners impact the 
	1 
	2 
	Assessing Performance Assessing Proficiency 
	3 
	Novice Range Intermediate Range Advanced Range 
	Interpersonal Interpretive Presentational Active negotiation of meaning among individuals Interpretation of what the author, speaker, or producer wants the receiver of the message to understand Creation of messages to inform, explain, persuade, or narrate Participants observe and monitor one another to see how their meanings and intentions are being communicated One-way communication with no recourse to the active negotiation of meaning with the writer, speaker, or producer One-way communication intended to
	Domain Examples What it describes Functions •. Ask formulaic questions •. Initiate, maintain, and end a conversation •. Create with language •. Narrate and describe •. Make inferences Functions are the global tasks the learner can perform in the language Contexts and Content •. Oneself •. One’s immediate environment •. General interest •. Work-related Contexts are situations within which the learner can function; Content is the topics which the learner can understand and discuss Text Type •. Words •. Phrase
	4 
	5 
	9—10 9—12 6—12 3—12 K—12 K—16Beginning Point for Language Learning Novice Range Intermediate Range Advanced Range 
	Advanced Range 
	Understands and produces highly practicedwords and phrases and an occasionalsentence. Able to ask formulaic or memorized questions. 
	ACTFL Performance Descriptors for Language Learners | Interpersonal Domains Novice Range Intermediate Range Advanced Range LanguageControl Can usually comprehend highly practicedand basic messages when supported by visual or contextual clues, redundancy orrestatement, and when the message containsfamiliar structures.Can control memorized language sufficientlyto be appropriate to the context andunderstood by those accustomed to dealingwith language learners, however at times with difficulty. Understands stra
	Domains Novice Range Intermediate Range Advanced Range Understands words, phrases, andformulaic language that have beenpracticed and memorized to getmeaning of the main idea from simple, highly-predictable oral orwritten texts, with strong visual support. Understands main ideas and somesupporting details on familiar topics from a variety of texts. Understands main ideas andsupporting details on familiar and some new, concrete topics from a variety of more complex texts thathave a clear, organized structure.
	Domains Novice Range Intermediate Range Advanced Range LanguageControl Primarily relies on vocabulary to derive meaning from texts.May derive meaning by recognizingstructural patterns that have been used in familiar and some new contexts. Sufficient control of language (vocabulary, structures, conventions of spoken andwritten language, etc.) to understand fullyand with ease short, non-complex texts on familiar topics; limited control of language tounderstand some more complex texts.May derive meaning by:•. 
	Intermediate Range Advanced Range
	Novice Range Communicates information on very familiar topics using a variety of words, phrases, and sentences that have been practiced and memorized. Communicates information and expresses own thoughts about familiar topics using sentences and series of sentences. Communicates information and expresses self with detail and organization on familiar and some new concrete topics using paragraphs. Presents simple, basic information on very familiar topics by producing words, list, notes, and formulaic language
	Novice Range Intermediate Range Advanced Range Language Control Produces memorized language that is appropriate to the context; limited language control may require a sympathetic audience to be understood. With practice, polish, or editing, may show emerging evidence of Intermediate-level language control. Control of language is sufficient to be understood by audiences accustomed to language produced by language learners. With practice, polish, or editing, may show emerging evidence of Advanced-level langua
	Figure
	Figure




